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ABSTRACT  
 
The Alternative Learning System (ALS) learners often face unique challenges that may 
impact their self-esteem and the level of social support they receive. This study examined 
the relationship between social support and self-esteem among ALS learners in Alfonso 
Lista District during the School Year 2024-2025, aiming to identify the most influential 
type of social support and propose an intervention program. Using a descriptive-
correlational design, data were collected from ALS learners through standardized 
questionnaires assessing their perceived levels of social support and self-esteem. The 
findings revealed that ALS learners generally experience moderate to high levels of social 
support, with family and peers serving as their primary sources of support. Their self-
esteem was also at a moderate to high level, with a strong sense of self-respect but some 
difficulty in recognizing personal achievements. Pearson correlation analysis showed that 
all four dimensions of social support—emotional, tangible, affectionate, and positive 
social interaction were significantly correlated with self-esteem (p < .01). Among these, 
tangible support exhibited the highest correlation (r = .485), indicating that practical 
assistance plays a crucial role in enhancing self-worth. Based on these findings, the study 
proposes a holistic intervention program, "Building Confidence Through Support," which 
includes mentorship, peer buddy programs, community assistance, and team-building 
workshops to strengthen social support and boost self-esteem. The study underscores 
the importance of structured support systems in improving the confidence and well-being 
of ALS learners and provides insights for educators, policymakers, and future 
researchers.   
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INTRODUCTION 
 

Social support and self-esteem are widely recognized as critical determinants of 
learners’ academic engagement, persistence, and psychological well-being. In 
educational settings, particularly those serving marginalized populations, supportive 
social environments can foster resilience, motivation, and positive self-concepts, which 
are essential for learning success. These factors are especially salient in alternative 
education programs designed for learners who have disengaged from or have limited 
access to formal schooling. 
 

The Alternative Learning System (ALS) in the Philippines provides a flexible and 
inclusive educational pathway for out-of-school youth and adults who face socio-
economic, geographic, or personal barriers to traditional education. Through community-
based and learner-centered approaches, ALS aims not only to improve academic 
competencies but also to support learners’ holistic development (Llego, 2022; Hernando-
Malipot, 2021). However, ALS learners often encounter challenges such as financial 
constraints, social stigma, limited resources, and interrupted educational experiences, 
which may negatively affect their self-esteem and sense of belonging. 
 

Social support refers to the resources and assistance individuals receive through 
their social networks and relationships, including emotional, instrumental, and 
informational support (Cohen & Wills, 1985; Drageset, 2021). In educational contexts, 
social support from family members, peers, teachers, and the community has been found 
to promote academic motivation, persistence, and psychological well-being. Emotional 
support provides encouragement and empathy, instrumental support offers tangible 
assistance such as learning materials, and informational support helps learners navigate 
academic and life challenges. For ALS learners, who often lack stable educational 
structures, the availability and quality of social support may play a particularly vital role in 
sustaining engagement and overcoming adversity. 
 

Self-esteem, defined as an individual’s subjective evaluation of personal worth and 
competence, is a key psychological factor influencing learning behavior and outcomes 
(Donnellan et al., 2011, as cited in Orth et al., 2022). Learners with higher self-esteem 
are more likely to exhibit motivation, resilience, and positive attitudes toward education. 
Conversely, learners with low self-esteem may experience self-doubt, anxiety, and 
disengagement, which can hinder academic progress. In alternative learning 
environments, self-esteem may be shaped by learners’ prior educational failures, social 
acceptance, and perceived support within the learning community. 
 

Empirical studies have consistently demonstrated a positive relationship between 
social support and self-esteem across diverse populations, suggesting that supportive 
interpersonal relationships enhance individuals’ confidence, coping abilities, and sense 
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of value (Yıldırım et al., 2024; Mehra et al., 2021). In educational settings, learners who 
perceive higher levels of social support tend to report stronger self-esteem and better 
academic and psychological outcomes. Despite this growing body of research, limited 
attention has been given to examining how this relationship manifests within alternative 
education programs, particularly among ALS learners in localized Philippine contexts. 
 

While global and national studies have explored flexible learning, inclusive 
education, and alternative learning models (Caingcoy et al., 2021; Ruiz et al., 2019; 
Henderson et al., 2018), existing literature largely focuses on program effectiveness, 
access, and instructional design. Few studies have explicitly examined the psychosocial 
dimensions of ALS, particularly the interaction between social support and self-esteem. 
Moreover, there is a notable lack of empirical evidence addressing how different forms of 
social support relate to self-esteem among ALS learners at the district level, where 
contextual, cultural, and socio-economic factors may uniquely shape learners’ 
experiences. 

 
In alternative education settings such as ALS, learning extends beyond academic 

instruction and is deeply embedded in learners’ social and cultural environments. The 
non-traditional pathways followed by ALS learners often involve disrupted schooling 
histories, socioeconomic vulnerability, and limited access to formal support structures, 
making psychosocial factors particularly influential in shaping educational experiences 
(Llego, 2022; Hernando‑Malipot, 2021). A supportive learning environment that affirms 
learners’ identities and lived experiences is therefore essential in fostering positive self-
perceptions, resilience, and sustained engagement (Cohen & Wills, 1985; Mehra et al., 
2021). 
 

This gap is especially evident in the Alfonso Lista District, Ifugao, where ALS 
learners are influenced by distinct geographic, cultural, and socio-economic conditions. 
Understanding how social support operates within this setting, and how it relates to 
learners’ self-esteem, is essential for developing responsive and contextually appropriate 
interventions. Addressing this gap is timely, given the continuing efforts of the Department 
of Education to strengthen ALS as a mechanism for educational inclusion and lifelong 
learning (Department of Education, 2021). 
 

Therefore, this study aimed to examine the relationship between social support 
and self-esteem among Alternative Learning System learners in the Alfonso Lista District. 
By providing empirical evidence on these psychosocial factors within a specific local 
context, the study sought to contribute to the limited body of research on ALS learners’ 
psychological well-being. The findings are expected to inform educators, policymakers, 
and program implementers in designing targeted support mechanisms that enhance both 
the academic success and personal development of learners in alternative education 
settings. 
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Research Questions 
 

This study aimed to examine the relationship between social support and self-
esteem among learners enrolled in the Alternative Learning System (ALS) in the Alfonso 
Lista District, Ifugao, during the School Year 2024–2025. 
 

Specifically, the study sought to answer the following research questions: 
 
1. What is the extent of perceived social support among ALS learners in the 
Alfonso Lista District in terms of: 

1.1 Emotional support; 
1.2 Tangible support; 
1.3 Affectionate support; and 
1.4 Positive social interaction? 

2. What are the self-esteem levels of ALS learners in the Alfonso Lista District? 
3. Is there a significant relationship between the extent of perceived social support 
and the self-esteem levels of ALS learners? 
4. Which dimension of social support significantly influences the self-esteem levels 
of ALS learners? 
5. What intervention program may be proposed based on the findings to enhance 
social support and self-esteem among ALS learners? 

 
 
METHODOLOGY 
 

This study employed a descriptive–correlational research design to examine the 
relationship between perceived social support and self-esteem among learners enrolled 
in the Alternative Learning System (ALS). This design allowed for the description of 
learners’ levels of social support and self-esteem and the determination of the strength 
and direction of their relationship without inferring causality. Selected demographic 
variables (age, sex, and civil status) were included for contextual purposes. 

 
The study was conducted in a public-school district implementing ALS programs 

in Alfonso Lista, Ifugao, Philippines. Institutional names are not disclosed for ethical 
considerations. The respondents were 200 ALS learners enrolled during the School Year 
2024–2025. A total enumeration sampling method was used, wherein all registered 
learners during the data collection period were invited to participate. 

 
Data were gathered using a structured survey questionnaire consisting of two 

standardized instruments. Perceived social support was measured using the Social 
Support Survey adapted from the RAND Corporation, which assesses emotional support, 
tangible support, affectionate support, and positive social interaction using a 5-point Likert 
scale. Self-esteem was measured using the Rosenberg Self-Esteem Scale (RSES), a 
validated 10-item instrument rated on a 4-point Likert scale. Higher scores indicated 
greater perceived social support and higher self-esteem. 
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RESULTS 
 
Table 1. Weighted mean of the extent of social support to the Alternative Learning 

System (ALS) learners in terms of emotional support 

Indicator Weighted 
Mean 

Qualitative 
Description 

1. Someone you can count on to listen to you when 
you need to talk 

 
4.25 

 
All the time 

2. Someone to give you information to help you 
understand a situation 

 
3.76 

 
Most of the time 

3. Someone to give you good advice about a crisis 3.95 Most of the time 
4. Someone to confide in or talk to about yourself 

or your problems 
 

3.78 
 

Most of the time 
5. Someone whose advice you really want 3.76 Most of the time 
6. Someone to share your most private worries and 

fears with 
 

3.47 
 

Most of the time 
7. Someone to turn to for suggestions about how 

to deal with a personal problem 
 

3.52 
 

Most of the time 
8. Someone who understands your problems 3.75 Most of the time 

Grand Mean 3.78 Most of the time 

 
 
Table 2. Weighted mean of the extent of social support to the Alternative Learning 

System (ALS) learners in terms of tangible support  

Indicator Weighted 
Mean 

Qualitative 
Description 

1. Someone to help you if you are confined to bed 4.01 Most of the time 
2. Someone to take you to the doctor if you need it 4.18 Most of the time 
3. Someone to prepare your meals if you are unable 

to do it yourself 
 

4.00 
 

Most of the time 
4. Someone to help with daily chores if you are sick 4.11 Most of the time 
5. Someone to run errands for you 3.63 Most of the time 

Grand Mean 3.99 Most of the time 

 
 
Table 3. Weighted mean of the extent of social support to the Alternative Learning 

System (ALS) learners in terms of affectionate support  

Indicator Weighted 
Mean 

Qualitative 
Description 

1. Someone who shows you love and affection 4.36 All the time 
2. Someone to love and make you feel wanted 4.18 Most of the time 
3. Someone who hugs you 3.70 Most of the time 
4. Someone who listens to you without judgement 3.63 Most of the time 
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5. Someone who offers words of encouragement 3.57 Most of the time 

Grand Mean 3.89 Most of the time 

 
 
Table 4. Weighted mean of the extent of social support to the Alternative Learning 

System (ALS) learners in terms of positive social interaction 

Indicator Weighted 
Mean 

Qualitative 
Description 

1. Someone to have a good time with 3.84 Most of the time 
2. Someone to get together with for relaxation 3.94 Most of the time 
3. Someone to do something enjoyable with 3.77 Most of the time 
4. Someone to be a companion for engaging in 

conversations and laughter 
 

3.80 
 

Most of the time 
5. Someone to share new experiences 3.58 Most of the time 

Grand Mean 3.79 Most of the time 

 
 
Table 5. Weighted mean of the self-esteem levels of the Alternative Learning 

System (ALS) learners 

Indicator Weighted 
Mean 

Qualitative 
Description 

1. Overall, I am satisfied with myself. 3.36 Strongly Agree 
2. At times, I think I am quite good. 2.78 Agree 
3. I feel that I have several good qualities. 3.00 Agree 
4. I can do things as well as most other people. 2.97 Agree 
5. I feel I have much to be proud of. 2.72 Agree 
6. I certainly feel useful at times. 3.00 Agree 
7. I feel that I am a person of worth, at least on an 

equal plane with others. 
 

3.11 
 

Agree 
8. I have respect for myself. 3.45 Strongly Agree 
9. All in all, I am inclined to feel that I am a success. 2.77 Agree 
10. I take a positive attitude toward myself. 3.11 Agree 

Grand Mean 3.03 Agree 

 
 
Table 6. Correlation between social support and self-esteem among Alternative 

Learning System (ALS) learners 

Variables N Self-Esteem 
(Pearson 

Correlation) 

Sig. (2-tailed) Interpretation 

Emotional Support 200 .390** .001 Significant 
Tangible Support 200 .485** .001 Significant 



 
742 

 
Ignatian International Journal for Multidisciplinary Research            Vol 4 No 5       May 2026         www.icceph.com 

Affectionate Support 200 .388** .001 Significant 
Positive Social Interaction 200 .373** .001 Significant 

Note: Correlation is significant at the 0.01 level (2-tailed). 

 

Table 7. Regression analysis of social support predicting self-esteem among 
Alternative Learning System (ALS) learners 

Predictor Variables Beta 
Coefficient 

t-
value 

Sig. R2 F p-
value 

Emotional Support .042 .933 .352 .255 16.67 .001b 
Tangible Support .190 3.867 .000    
Affectionate Support .003 .055 .956    
Positive Social Interaction .063 1.420 157    

Note: Regression is significant at p < .05. 

 
DISCUSSION 
 

Table 1 presents the weighted means on the extent of emotional support received 
by Alternative Learning System (ALS) learners. Overall, respondents reported a generally 
high level of emotional support, with a grand mean of 3.78, interpreted as “Most of the 
time.” The highest‑rated indicator was having someone willing to listen when learners 
need to talk (WM = 4.25, All the time), indicating the presence of dependable listeners, 
which supports findings that emotional support positively contributes to learners’ 
development (Salo et al., 2022). 
 

Learners also reported frequent access to advice, guidance, and understanding 
during difficult situations, with weighted means ranging from 3.52 to 3.95, suggesting that 
ALS learners generally have people they can turn to for reassurance and information. 
However, the lowest mean (WM = 3.47) was observed for having someone they could 
trust with their most private worries and fears. Although still interpreted as “Most of the 
time,” this suggests some hesitation in deeper emotional disclosure. This finding aligns 
with Martinez et al. (2020), who noted that cultural norms and stigma may limit 
help‑seeking and emotional openness among Filipinos. 
 

These results have important implications for self-esteem. Prior research indicates 
that perceived emotional support enhances motivation, engagement, and self‑esteem 
(Shen et al., 2024). While ALS learners generally experience emotional support, the 
relatively lower comfort in sharing sensitive concerns highlights the need for more secure 
and trusting environments. As noted by Wimmer et al. (2024), constrained emotional 
expression may heighten vulnerability to stress. Strengthening emotionally safe spaces 
within ALS programs may therefore further enhance learners’ self‑esteem and well‑being. 

 
Table 2 summarizes the weighted means for the extent of tangible support 

received by Alternative Learning System (ALS) learners. Overall, respondents reported a 
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high level of tangible support, with a grand mean of 3.99, interpreted as “Most of the time.” 
The highest‑rated indicator was having someone who can accompany the learner to a 
doctor when needed (WM = 4.18), indicating reliable access to health‑related assistance. 
This finding supports previous research highlighting the buffering role of tangible support 
in mitigating stress and promoting well‑being (Mao et al., 2020). 

 
Learners also reported frequent assistance during illness, including help when 

confined to bed (WM = 4.01), meal preparation (WM = 4.00), and support with household 
chores (WM = 4.11). These results suggest that ALS learners generally have dependable 
support systems that address essential needs during periods of vulnerability. In contrast, 
the lowest mean (WM = 3.63) was observed for having someone to run errands, indicating 
that support for routine tasks is comparatively less consistent. This finding echoes 
Riobóo‑Lois et al. (2024), who emphasized that access to personal assistance varies and 
often prioritizes urgent needs. 

 
The generally high level of tangible support has important implications for 

self‑esteem. As noted by Liu and Cao (2022), tangible social support enhances resilience 
and reduces stress, thereby supporting psychological well‑being. For ALS learners, 
consistent practical assistance may reinforce feelings of security, value, and competence, 
contributing positively to self‑esteem. Nonetheless, the relatively lower support for routine 
responsibilities suggests an area where additional reinforcement may further strengthen 
learner confidence and engagement. 

 
Table 3 presents the weighted means on the extent of affectionate support 

received by Alternative Learning System (ALS) learners. Overall, respondents reported a 
high level of affectionate support, with a grand mean of 3.89, interpreted as “Most of the 
time.” The highest‑rated indicator was having someone who consistently shows love and 
affection (WM = 4.36, All the time), indicating that many learners feel emotionally valued 
and cared for. This finding supports earlier research showing that affectionate behaviors 
contribute to emotional security and stress reduction in supportive relationships (Van 
Raalte & Floyd, 2021). 

 
Learners also reported frequent experiences of feeling wanted and loved (WM = 

4.18) and receiving physical expressions of affection such as hugging (WM = 3.70), 
suggesting the presence of emotionally nurturing relationships that foster belonging. 
Nonjudgmental listening also received a favorable rating (WM = 3.63), indicating access 
to emotionally safe spaces for sharing concerns. In contrast, the lowest mean (WM = 
3.57) was observed for receiving verbal encouragement, suggesting that affirming and 
motivational communication may be less consistently expressed. This aligns with findings 
that verbal encouragement, when combined with other forms of affection, is particularly 
effective in enhancing positive outcomes (Pacholek & Zemková, 2022). 

 
The generally high level of affectionate support has important implications for 

self‑esteem. Affectionate interactions have been shown to strengthen emotional bonding 
and promote psychological security (Jakubiak et al., 2022). For ALS learners, consistent 
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expressions of care may foster self‑worth and emotional resilience; however, 
strengthening verbal encouragement may further enhance confidence and self‑esteem. 

 
Table 4 presents the weighted means on the extent of positive social interaction 

experienced by Alternative Learning System (ALS) learners. Overall, respondents 
reported a favorable level of positive social interaction, with a grand mean of 3.79, 
interpreted as “Most of the time.” The highest mean was recorded for having someone to 
relax with (WM = 3.94), indicating that learners commonly have companions who provide 
opportunities for stress relief and emotional enjoyment. This supports findings that social 
engagement and shared activities promote positive emotions and well‑being (Sun et al., 
2023). 

 
Learners also reported frequently having someone to spend enjoyable time with 

(WM = 3.84), engage in conversation and laughter (WM = 3.80), and participate in 
enjoyable activities (WM = 3.77). These results suggest that ALS learners generally 
benefit from supportive and pleasant social relationships that foster companionship and 
belonging. In contrast, the lowest mean (WM = 3.58) was observed for having someone 
to share new experiences with, indicating that opportunities for novel shared activities 
may be less frequent. This aligns with Basu and Banerjee (2020), who noted that 
environmental and contextual constraints can limit the breadth of social experiences 
despite the presence of support networks. 

 
Positive social interaction has important implications for self‑esteem. Prior studies 

show that supportive social engagement enhances resilience, emotional regulation, and 
confidence (Saleem & Zia, 2024). For ALS learners, regular participation in enjoyable 
social interactions may reinforce feelings of acceptance and self‑worth, while expanding 
opportunities for shared new experiences could further strengthen social competence and 
self‑esteem. 

 
Table 5 presents the weighted means of the self‑esteem levels of Alternative 

Learning System (ALS) learners. Overall, respondents demonstrated moderate to high 
self‑esteem, with a grand mean of 3.03, interpreted as “Agree.” The highest‑rated 
indicator was “I have respect for myself” (WM = 3.45, Strongly Agree), indicating that 
learners generally recognize their personal worth and dignity. This supports findings that 
higher self‑esteem is associated with positive social, emotional, and academic functioning 
(Orth & Robins, 2022). 

 
Learners also reported favorable self‑evaluations in overall self‑satisfaction (WM 

= 3.36) and maintaining a positive attitude toward themselves (WM = 3.11), suggesting a 
generally constructive self‑image. Moderate agreement was observed in indicators 
related to perceived competence and usefulness (WM range = 2.97–3.00), indicating 
acknowledgement of personal abilities alongside occasional self‑doubt. In contrast, 
relatively lower means were noted for indicators reflecting pride and perceived success, 
such as “I feel I have much to be proud of” (WM = 2.72), suggesting difficulties in 
recognizing achievements. This pattern is consistent with Cameron et al. (2023), who 
noted that self‑esteem shapes perceptions of success and future expectations. 
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Overall, the findings suggest that ALS learners maintain a positive sense of 
self‑worth despite challenges, though areas related to pride and achievement recognition 
may require reinforcement. Supporting learners’ self‑efficacy and acknowledgment of 
accomplishments may further enhance self‑esteem and motivation (Lin & Chekal, 2024). 

 
Table 6 presents the correlation analysis between perceived social support and 

self-esteem among Alternative Learning System (ALS) learners. Results show that all 
four dimensions of social support—emotional support, tangible support, affectionate 
support, and positive social interaction—were positively and significantly correlated with 
self-esteem at the 0.01 level (2‑tailed). These findings indicate that higher levels of social 
support are associated with higher self-esteem among ALS learners. 

 
Among the dimensions, tangible support demonstrated the strongest relationship 

with self-esteem (r = .485, p < .01), suggesting that practical assistance such as help with 
daily needs, learning materials, and transportation plays a particularly important role in 
strengthening learners’ self-worth. This result supports previous findings emphasizing the 
importance of connectedness and practical support in alternative education settings 
(Lemon & Calder, 2022). Emotional support (r = .390, p < .01), affectionate support (r = 
.388, p < .01), and positive social interaction (r = .373, p < .01) each showed moderate 
positive correlations with self-esteem, indicating that feeling listened to, cared for, and 
socially included contributes meaningfully to learners’ self-perceptions. Similar 
relationships have been documented in studies highlighting the role of emotional 
reinforcement, belongingness, and supportive interactions in promoting self-esteem 
(Casquejo et al., 2025; Elshanum, 2024). 

 
The null hypothesis stating that there is no significant relationship between social 

support and self-esteem among ALS learners was therefore rejected. Overall, the results 
confirm that multiple forms of social support are significantly associated with self-esteem, 
underscoring the importance of strengthening supportive networks—particularly tangible 
and emotional support—to enhance learners’ confidence and psychological well-being in 
alternative education contexts (Rahim, 2024). 

 
Table 7 presents the multiple regression analysis examining the predictive effects 

of different types of social support on self-esteem among Alternative Learning System 
(ALS) learners. The regression model was statistically significant (F = 16.67, p < .05) and 
accounted for 25.5% of the variance in self-esteem (R² = .255), indicating that social 
support plays a meaningful role in explaining learners’ self-esteem. 

 
Among the four predictors, tangible support emerged as the only significant 

predictor of self-esteem (β = .190, t = 3.867, p < .05). This suggests that practical forms 
of assistance—such as provision of learning materials, financial aid, transportation, and 
help with daily tasks—directly contribute to enhancing learners’ confidence, sense of 
worth, and self-belief. This finding reinforces earlier correlation results, where tangible 
support demonstrated the strongest association with self-esteem, and aligns with 
evidence highlighting the importance of concrete assistance in improving psychological 
well-being and self-regulation (Urano et al., 2022; Lagatiera et al., 2024). 
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In contrast, emotional support (β = .042, p = .352), affectionate support (β = .003, 
p = .956), and positive social interaction (β = .063, p = .157) did not significantly predict 
self-esteem when analyzed simultaneously. While these forms of support were positively 
correlated with self-esteem, their effects were not significant after controlling for tangible 
support, suggesting that practical assistance has a more direct and measurable impact 
on self-esteem than emotional or social support alone. 

 
Overall, the results indicate that tangible support is the strongest factor influencing 

self-esteem among ALS learners. These findings underscore the importance of 
prioritizing material and logistical support within ALS programs to enhance learners’ 
confidence, engagement, and psychological well-being. 
 
Conclusions 
 

Based on the study's findings, the following conclusions were drawn: 
 
1. The ALS learners receive high social support across emotional, tangible, 
affectionate, and positive interactions, occurring most of the time; 
2. ALS learners maintain a positive self-perception despite the challenges of non-
traditional learning environments; 
3. Higher levels of support contribute to greater confidence and self-worth among 
learners; 
4. Practical assistance plays a crucial role in enhancing learners’ confidence, 
motivation, and persistence; and 
5. A structured intervention program is proposed to strengthen social support and 
self-esteem, ensuring that ALS learners receive comprehensive assistance 
through mentorship, peer engagement, community support, and team-building 
activities. 

 
Recommendations 
 

Based on the study's conclusions, the following recommendations are suggested: 
 
1. ALS teachers and program coordinators are highly encouraged conduct regular 
family engagement activities and peer support programs to sustain and enhance 
the high levels of social support that ALS learners receive from their families and 
peers; 
2. ALS implementers, educators, and community leaders may create platforms to 
celebrate learners’ accomplishments through recognition programs, awards, and 
portfolio presentations to help them develop a stronger sense of pride in their 
achievements; 
3. The Department of Education (DepEd) ALS Division, local government units 
(LGUs), and non-governmental organizations (NGOs) may integrate structured 
support programs that cater to the emotional, tangible, affectionate, and social 
needs of ALS learners to sustain the positive impact on their self-esteem; 
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4. ALS teachers, community leaders, and stakeholders may strengthen tangible 
support initiatives, such as scholarship grants, provision of school materials, 
transportation assistance, and livelihood programs, to further boost the self-
esteem and confidence of ALS learners; 
5. ALS implementers, DepEd officials, LGUs, and community-based organizations 
may adopt and institutionalize the "Building Confidence Through Support" program 
to holistically address the self-esteem and social support needs of ALS learners 
by incorporating structured mentorship, peer-buddy systems, community outreach 
efforts, and life skills training; and 
6. Future researchers are encouraged to conduct a longitudinal or 
phenomenological study focusing on how sustained tangible support (e.g., 
financial assistance, learning materials, and transportation aid) influences the self-
esteem, persistence, and academic outcomes of ALS learners over time, as well 
as to explore other contributing factors such as family involvement, community 
participation, and learner motivation. 
 

Intervention Program 
 

Based on the findings of the study, evidence‑based intervention program titled 
“Building Confidence Through Support: A Holistic Social Support Program for ALS 
Learners” is proposed. The program is designed to enhance learners’ self‑esteem by 
strengthening available social support mechanisms. Findings showed that while 
emotional, affectionate, tangible support, and positive social interaction were all positively 
associated with self‑esteem, tangible support emerged as the strongest predictor, 
highlighting the importance of practical and material assistance in fostering learners’ 
confidence and sense of self‑worth. 

 
Anchored in Social Support Theory (Cohen & Wills, 1985) and supported by recent 

empirical evidence (Karunarathne, 2022; Yuan et al., 2023), the program adopts a holistic 
and learner‑centered framework structured around three components: (1) tangible 
support initiatives (e.g., provision of learning materials and logistical assistance), (2) 
emotional and affectionate support activities (e.g., mentoring and peer support), and (3) 
positive social interaction opportunities (e.g., collaborative and life‑skills activities). These 
components are intended to address both the material and psychosocial needs of ALS 
learners, thereby promoting sustained engagement and improved self‑esteem. 

 
The proposed intervention aligns with national efforts to strengthen Alternative 

Learning Systems through increased educational investments and inclusive education 
policies (Department of Budget and Management, 2025; EDCOM 2, 2025). By integrating 
community partnerships and support structures into ALS implementation, the program 
aims to provide a sustainable model for enhancing learner well‑being and academic 

participation. Overall, the intervention offers research‑informed framework that may guide 
policymakers and educators in developing targeted support strategies for ALS learners. 
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"Enhancing Social Support and Self-Esteem: A Holistic Program for ALS Learners" 

Findings Activity Objectives Strategies Success 
Indicators 

Persons 
Involved 

Time 
Frame 

Tangible 
support 
significantly 
influences 
self-
esteem. 

ALS Support 
Network 

Provide ALS 
learners with 
practical support 
(e.g., meals, 
transportation, 
learning materials). 

Organize 
community-based 
assistance 
programs (e.g., 
donation drives, 
mentoring 
sessions). 

Increased 
access to 
resources and 
logistical 
support. 

ALS teachers, 
LGUs, NGOs, 
and parents. 

Monthly 

Emotional 
support 
enhances 
self-
esteem. 

"Kumustahan 
Sessions" 

Offer emotional 
support through 
regular mentorship 
and guidance. 

Conduct group 
discussions, peer 
mentoring, and one-
on-one counseling. 

Improved 
emotional 
resilience and 
motivation. 

ALS teachers, 
peer mentors, 
and social 
workers. 

Bi-weekly 

Affectionate 
support 
strengthens 
self-worth. 

"ALS Buddy 
Program" 

Foster a sense of 
belonging among 
learners. 

Pair learners with 
peer buddies for 
encouragement and 
social interaction. 

Increased 
positive 
relationships 
and learner 
engagement. 

ALS teachers, 
peer buddies, 
trained 
volunteers. 

Year-
round 

Positive 
social 
interaction 
contributes 
to self-
esteem. 

Team 
Building and 
Life Skills 
Workshops 

Enhance 
socialization and 
teamwork among 
learners. 

Conduct team-
building activities, 
collaborative 
projects, and group 
games. 

Increased 
confidence 
and social 
skills. 

ALS teachers, 
psychologists, 
and community 
leaders. 

Quarterly 
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